Pupil Premium Strategy Statement — Stantonbury

School

This statement details our school’s use of Pupil Premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our Pupil Premium Strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data - Extracted
October Census 2025

Number of pupils in school (11-16) 1304

Proportion (%) of pupil premium eligible pupils 41%

Academic year/years that our current pupil premium 2025 - 2028
strategy plan covers (3-year plans are recommended —

you must still publish an updated statement each

academic year)

Date this statement was published 08/12/2025

Date on which it will be reviewed Termly

Statement authorised by Stantonbury School

Governing Body

Pupil premium lead Emily Gill
Governor / Trustee lead Kaye Dwight
Funding overview

Detail Amount

Pupil premium funding allocation this academic year £611,444.81

Pupil premium funding carried forward from previous years [£0

(enter £0 if not applicable)

Total budget for this academic year £

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

At Stantonbury School our intention is to provide high quality education to all pupils,
that prepares them for their next stage in life. Staff at Stantonbury aim to ensure that all
students, including those who are disadvantaged, have the best possible outcomes.

We aim for all of our pupils, irrespective of their background or the challenges that they
face, make good progress and achieve high attainment across a carefully devised
curriculum which is based around the Stantonbury 5 Entitlements — our broad and
balanced curriculum. This supports our whole school targets which are as follows:

- Know your child - teachers know the pupils that they teach and ensure that they
plan to meet their needs

- Consistently high expectations - we have high expectations of our students and
their attitudinal behaviour

- Attendance - our pupils want to come to school and want to make the most of their
learning experiences

- Aspiration - Students are supported to achieve academic success and are well
prepared for future education and employment

Funding will be used to best achieve our School’s aims as well as tackle the challenges
identified in the report. As suggested, the main proportion of funding is used to support
teaching as The EEF guide to Pupil Premium states that placing teaching at the heart
of its strategy is key to building future success for students eligible for this funding. In
addition, funding will be invested in both academic and pastoral initiatives, as without
pastoral support the academic challenges become even greater.

To ensure that we are using funding effectively and providing the best provision for our
students we will regularly and systematically review our provisions to ensure we are
doing the best for our students and their outcomes.

Over 41% of our cohort is eligible for Pupil Premium funding (September 2025). This is
higher than the national average of 27%.




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1 - Progress

Disadvantaged students make less progress than their
non-disadvantaged peers (National Audit Office). This is often due to
unequal access to resources and opportunities. The summer 2025
results for Stantonbury showed the Attainment 8 score for all students
was 3.7 but disadvantaged students was 2.5. Raising attainment for all
students is a priority at Stantonbury.

2.
Attendance

Attendance and high attainment are strongly correlated. Attendance is
a national priority for schools - the national average for attendance
2024/25 was 93.1%, despite the government target being 95%.
Stantonbury’s attendance data is below the national average in
2024/25 - the whole school attendance was 88.7% and for
disadvantaged students this was lower at 82.1%.

3 - Literacy

Reading remains a national priority, and students are expected to
understand, use and reflect on written texts to achieve personal goals,
develop knowledge and potential, and participate in society (Pisa). It is
estimated that 1 in 4 students do not reach the expected level or
reading by 11 (Reading Agency). As students need a minimum reading
age of 15y and 7m to access GCSE papers this is a significant barrier.
Disadvantaged students are more likely to have lower reading ages
than their peers.

4 - Attitudinal
Behaviour

The impact of behaviour and wellbeing on outcomes is evident. At
Stantonbury, disadvantaged students disproportionately account for a
higher proportion of negative behaviour points and exclusions -
approximately 70% of the school’s total. This then means disrupted or
missed learning time, amplifying the impact on outcomes.

5 - Aspiration

Disadvantaged students may have lower aspiration due to limits on
experiences due to limits on opportunities, and in recent years
disadvantaged students are becoming less likely to realise their
potential (Unifrog).

6 - School/
Family
Relationships

Poor home/school relationships have a negative impact on outcomes
for pupils. The EEF states that parental engagement improves
outcomes by 4 months of additional progress, and effective
relationships between schools and parents improve pupil progress
(Coe et al. 2014). Attendance at parents' evenings and engagement




Stantonbury.

with home school communication systems is relatively low at

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

The progress and attainment of
disadvantaged students will improve
across all Key Stages

A closing of the Attainment 8 and
Progress 8 gaps between
disadvantaged and
non-disadvantaged students in
Year 11

Gaps in progress reduced at Year
13

Internal assessment data to
demonstrate this for other year
groups

Attendance will increase for disadvantaged
students

An increase in percentage
attendance for all year groups, and
a reduced gap between
disadvantaged and non-
disadvantaged students

A decrease in percentage of
Persistently Absent (PA) and
Severely Absent (SA) students

Literacy indicators, such as reading, will
show that disadvantaged students are
making progress

Reading ages for disadvantaged
and non disadvantaged students
will be in line with age related
expectations

The proportion of behaviour events for
disadvantaged students will decrease

There will be a reduction in;

The proportion of exclusions for
disadvantaged students

The proportion of behaviour points
that disadvantaged students are
accountable for

There will be an increase in;

The proportion of disadvantaged
students who have 0 negative
points

The aspirations of our disadvantaged
students will not be limited - they are
prepared for future work and employment

There will be a reduction in
students identified as NEET once
they leave Year 11

All students will be offered
numerous extra-curricular




opportunities throughout their time
at Stantonbury

vision for their children

Families and positive and supportive of our

This will be measured both quantitatively
and qualitatively, through e.g.

Parent voice

An increase in engagement with
our parent app (MCAS)

An increase in attendance at
parents’ evenings

Positive relationships evident with
families and staff

A reduction in “hard to reach”
families

Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to
address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £305,722.41

Activity

Evidence that supports this Challenge
approach number(s)
addressed

Staff CPD - we support
our students through
high quality teaching
and learning. Bespoke
CPD courses as well
as whole school
training is used to
support this.

Our CPD is strategically plannedand | 1,2, 3,4,5,6

delivered by those who are best
placed to do so. Sessions are created
to equip our staff with the variety of
skills and resources that they need to
deliver high quality teaching and
learning to our students. These
sessions are regularly reviewed to
ensure that they meet the needs of
staff at different stages in their career.
Time is allocated to share best
practice between colleagues,
including in faculties and in year

teams.

EEF Toolkit — Effective Professional

Development




EEF Toolkit — Ensuring an effective
teacher is in front of every class and
child, teachers are supported to keep
improving

Recruit and support Strategic deployment of TAs is 1,3
high quality teachers important to ensure priority pupils are
and teaching supported.This will include ensuring
assistants. We work that TAs are fully prepared for their
with Teach First, the role and are able to provide targeted
Chiltern Learning Trust | interventions, in one to one or small
and UCL to support group settings, and in classrooms to
ECTs, and recruit high | support the delivery of the lesson by
quality specialist TAs the teacher.
through Step Into
Tﬁ?Chlng (W'thfihe. : Recruitment of specialist teachers -
;Jhelr::'l?Aaslrtrc])C;ntfrlr’:PIwr:eg Research shows that Improved
teachi fossi subject knowledge leading to higher
eaching profession). quality teaching, with a consequent
positive impact on outcomes
(Research Schools Network).
Bedrock Literacy Bedrock is a literacy programme 1,3
Programme - this is which has shown success with
embedded into the Stantonbury students. Reading
curriculum with interventions such as this
dedicated lesson time | demonstrate that they have a positive
and strategically impact across other subject areas
staffed and in wider life.
Evidence from EEF: Reading
comprehension strategies | EEF
(educationendowmentfoundation.org.
uk) (Impact of +7 months for
secondary)
Improving Literacy in Secondary
Schools | EEF
(educationendowmentfoundation.org.
uk)
Strategic staffing of To maximise student outcomes, 1,3
groups with a high groups with a higher proportion of
proportion of SEND SEND (and likely disadvantaged)
(including EHCP) students are strategically staffed with
needs and a likely specialist teachers.
higher proportion of
disadvantaged
students
Assessment folders Many students have the inability to 1,3,5

plan, manage and monitor their own
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learning, leaving them with less
motivation to work independently. Our
assessment folders and use of PLCs
encourage students to take
ownership of their progress through
skills and knowledge of the
curriculum. Self-regulated
independent learning has a high
impact on pupil’s progress at a low
cost (Iris, EEF). It is shown that
interacting with their learning journey
encourages students to take more
ownership and accountability, and
maximise their learning time.

Targeted academic support (for example, tutoring, one-to-one support,

structured interventions)

Budgeted cost: £152,861.20

platforms including
Bedrock, Seneca and
Sparx Maths

learning platforms that support their
subjects. A large proportion of
students not completing homework
(and as a result are sanctioned for
this) are from disadvantaged
backgrounds. Our in-house data has
shown that students completing work
outside of the lessons have achieved

Activity Evidence that supports this Challenge
approach number(s)
addressed
Intervention - Interventions such as phonics and 1,3
Additional Support reading interventions are delivered in
Room (ASR) is staffed | the ASR. There is evidence that small
to support with literacy | group tuition such as these sessions
interventions adds months of progress to student
outcomes.
Teaching and Learning Toolkit | EEF
Secondary Ready Students are targeted and supported | 1, 3, 4
Programme - the in a number of areas to ensure that
development of staff to | they are making accelerated progress
target the needs of the | to close the gap between them and
students involved in their peers.
this.
Teaching and Learning Toolkit | EEF
Online learning Students have access to online 1,3

7



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit

higher grades. The EEF toolkit has
also shown effective homework to
improve the progress of
disadvantaged students by 5 months.

https://educationendowmentfoundatio
n.org.uk/educationevidence/teaching-|

earning-toolkit/homework

Study Skills Disadvantaged students may require | 1,4, 5
Programme additional academic support to

succeed in their studies. Tutoring
Study Club programs, supplemental instruction,

and study skills workshops can
provide tailored guidance and help
students bridge any learning gaps
(HE Professional). We ensure that all
year groups are given the support
that they need to ensure they know
what effective independent study
looks like and how they can prepare
for their exams.

We have a staffed and resourced
Study Club for students to access.
One of the main reasons for a lack of
homework from these students is a
lack of space at home, or lack of
access to IT. The homework clubs
provide this space.

Literacy Interventions, | Disadvantaged students are given 1,3,4,5
including; priority when students are selected
- Year 11 - for interventions. All interventions are
English based on the small group targeted
Intervention intervention model explained in the
booklet EEF toolkit.
- Secondary 2. Targeted academic support | EEF
Ready
Intervention
- Literacy

interventions,
including Read,
Write, Inc

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £152,861.20


https://educationendowmentfoundation.org.uk/educationevidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/educationevidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/educationevidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/2-targeted-academic-support

Activity

Evidence that supports this
approach

Challenge
number(s)
addressed

Attendance Strategy -
including a member of
SLT dedicated to the
role of Strategic
Attendance Lead

Students at Stantonbury who have
higher attendance have better
outcomes. Disadvantaged students
account for a larger proportion of
those who are persistently or severely
absent, and have a lower attendance
than their non disadvantaged peers.

Our school findings alongside the
EEF guide on Pupil Premium (wider
strategies) identifies that one of the
most significant non-academic
barriers to pupils’ success in school is
attendance linked to a broader
challenge of the value of education in
some of our school community.

1,2,6

Behaviour mentoring
including dedicated
behaviour mentors and
a Reset Room

We have dedicated behaviour
mentors at Stantonbury, and a staffed
Reset Room. This has several aims
including reducing in school truancy,
disruptive behaviour in and outside of
lessons, and work with staff and
families to improve student outcomes.
There is a link between disadvantage,
behaviour and poor outcomes.

1,2,4,6

Praise Logs

Praise logs aim to celebrate the
positives with students, staff and
families. They are a tool used to
monitor behaviour and attendance to
lessons. Stantonbury students who
are disadvantaged account for a
higher proportion of the behaviour
points and exclusions. This in turn
leads to poorer attendance and
therefore lower outcomes.

2,4,5,6

Work with families -
including home visits
from our student
support team

Findings from how to best support
parents using the guidance report by
the EEF on Working with Parents to
Support Children’s Learning will also
be incorporated as part of this
strategy. Research suggests that
effective parental engagement can
lead to learning gains of +3 months
over the course of a year.
https://educationendowmentfoundatio

1,2,4,5,6



https://educationendowmentfoundation.org.uk/educationevidence/guidance-reports/supporting-parent

n.org.uk/educationevidence/quidance
-reports/supporting-parent

Parental engagement | EEF

Funds to support with
e.g. uniform,
equipment, food
ingredients and
enrichment
opportunities

Extracurricular activities are an
important part of education in its own
right. These approaches may
increase engagement in learning, but
it is important to consider how
increased engagement will be
translated into improved teaching and
learning.

https://educationendowmentfoundatio
n.org.uk/education-evidence/teaching
-learning-toolkit/arts-participation

An Unequal Playing Field report.pd
f

2,4,6

Total budgeted cost:

£611, 444.81

10



https://educationendowmentfoundation.org.uk/educationevidence/guidance-reports/supporting-parent
https://educationendowmentfoundation.org.uk/educationevidence/guidance-reports/supporting-parent
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://assets.publishing.service.gov.uk/media/5d307b8de5274a14e9f6bc20/An_Unequal_Playing_Field_report.pdf
https://assets.publishing.service.gov.uk/media/5d307b8de5274a14e9f6bc20/An_Unequal_Playing_Field_report.pdf

Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Attainment

Examination data for the Summer 2022 exams showed disadvantaged students were
significantly behind their peers in terms of attainment. Disadvantaged students
achieved an attainment 8 score of 2.5 compared to non-PP students who achieved 3.6.
The attainment 8 score for disadvantaged students improved to 2.8 in 2022-23, but the
gap with their peers remained. In 2024 both groups increased to 4.2 for non-PP
students, and 3.1 for PP. The summer 2025 results showed the score for all students
was 3.7 and disadvantaged students was 2.5

From 2022, the Progress 8 (P8) score for these cohorts reflected the gap with
disadvantaged students achieving -1.9, compared to non-disadvantaged students
achieving -1.0. When comparing 2022 exams to the Summer 2019 results, both
attainment and progress are lower, and the gap between the disadvantaged students
and their peers had widened (A8 gap has increased by 0.25 and P8 gap has increased
by 0.6)

In 2022-23, there was an improvement in progress 8 scores for both disadvantaged
students and their peers. The gap between them also reduced to 0.6 in 2022-23. This
continued to improve for 2023-24 for both PP and non-PP students. Although the P8
for PP students remains low at -1.3, it was -1.7 in 2022 so there is an improvement of
0.4 — almost half a grade. Non-PP students’ score was -0.6, bringing our school overall
P8 for 2024 to -0.9.

Over the year 2022-2023, we have seen improvements in attainment for both groups,
with the progress 8 gap between disadvantaged students and their peers starting to
reduce. This has continued to reduce in the Summer 2024 results with less than a
grade difference between the two groups. This gap remained low in 2025 with -1.1 for
disadvantaged students, -0.4 for non disadvantaged students and -0.7 for the whole
cohort.

In 2021-22 there was a gap of 21.8% in the proportion of disadvantaged students
achieving grade 5 or above in English Language compared to their peers. This gap
narrowed to 17.5% in 2022-23, and to 12.9% in 2024, with both of these groups
improving. The proportion of our disadvantaged cohort achieving a grade 5 or higher in
their English Language and maths increased from 14.5% in 2022 to 21.4% in 2023 and
21.8% in 2024. This unfortunately fell to 17.6% in 2025.

In 2021 there was a gap of 26.8% in the proportion of disadvantaged students
achieving grade 4 or above in English Language compared to their peers. This gap
narrowed slightly to 25.9% in 2022-23, with both of these groups improving. This
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continued in 2023-24 to 16.5%. The proportion of our disadvantaged cohort achieving a
grade 4 or above in their English Language and maths increased from 30.9% in 2022
to 37.5% in 2023. In 2024 this was 36.3% - slightly lower, but there were more Grade
5s achieved by both groups. In 2025, this was 45.7% for the total cohort and 30% for
disadvantaged students.

Reading
In regard to reading, there were 82 students identified as needing Read Write Inc

phonics intervention across current years 8-10. Of the 38 who have received the
intervention, 100% have made accelerated reading progress of up to two

years. Bedrock intervention is making a positive impact on the reading ages of our
students. Both disadvantaged and non disadvantaged students are demonstrating
progress in their test scores.

Attendance

The overall attendance of disadvantaged students is significantly lower than their
peers. The percentage attendance of disadvantaged students in the 2021-22 academic
year was 78.9%, compared to non- disadvantaged students’ attendance of 87.8%. This
is significantly below the national average of 94.5% for all students. In the 2022-23
academic year the attendance of disadvantaged students was 79.62%, with a slightly
wider gap of 10.6% below their peers. In 2023-24, there were gains on this, with PP
attendance being 80.6%, and non-PP 87.97%. Persistent absence data showed
61.26% for PP students and 48.74% for non-PP students.

Attendance of disadvantaged students remains a significant focus, as this gap is not
narrowing based on the last 2 years. Between September 2024 and October 2024,
attendance has been a focus for all staff with a priority for tutors to make contact with
parents to discuss attendance regularly. Attendance for this academic year (as of
October 24™), is 10% lower for PP students compared to non-PP (81.03% compared to
91.46%). The percentage of late marks for PP students is 8.31%, whereas for non-PP
students this is 4.3%. From September 2024 to July 2025 overall attendance was
88.7% and for disadvantaged students this was 75.7%.

Motivation and Engagement

Staff continue to drive the use of online learning platforms, including Seneca. Between
September and October only 21% of students in Y7-11 had not accessed Seneca. For
non-PP students access data was 79.6%, and for PP students was 62.1%. Tutors and
subject teachers will continue to remind students and parents that there is a Study Club
available where students can access a device and the internet. Following our October
Year 11 data collection, it was evident that those students completing homework had
higher working at grades than those who have not been doing this. For example, in
English Language, students who “always” complete homework are working 2.5 grades
higher than those students who “never” complete it. Usage of Seneca and other
platforms to support learning increased. At regular intervals throughout the year
Stantonbury students were at the top of the Seneca engagement league tables when
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compared with usage in other Milton Keynes schools and other schools in the trust.
The engagement in the use of online platforms has increased for both groups, but there
is still a gap to be addressed. 88% of non-PP students were accessing Seneca in
2024/2025, whereas 80% of PP students did so in the same period. We will continue to
offer a staffed Study Club where students can access online platforms with support
from TAs.

The widening of the gap between disadvantaged students and their peers in previous
years was amplified due to the impact of school closures in relation to the pandemic.
The lack of engagement from large proportions of disadvantaged students resulted in
fewer students accessing their learning compared to their peers. Although curriculums
were adapted, interventions put in place and Exam Advance Information acted upon,
there was never enough time to catch up on all the “lost learning”. Year groups since
have had to catch up on lost learning time, particularly aspects of the KS3 curriculum
which builds foundations for many GCSE specifications. Learning checklists (PLCs)
and knowledge organisers (KOs) are used to help identify and plug gaps in skills,
knowledge and understanding. To help monitor student progress and to increase
student ownership of learning, there has been investment in assessment folders for
each student. This has also helped students to take more ownership of their learning. A
Study Skills program is offered to all students to support this.

Student Attitudes

Between September to October half term 2024, disadvantaged students accounted for
69.3% of the behaviour events. Suspensions for disadvantaged students account for
approximately 70% of the school’s total. Whilst there remains a gap in negative
behaviour points, several strategies have been put in place to support improving this
including the praise logs which have been mentioned above. There is ongoing
evaluation of the effectiveness of these, and feedback from stakeholders is welcome.

Previous Strategy Summary - this following summary marks the end of the three year
strategy that was in place until 2025.

Whilst progress has not been as rapid or sustained as we would have hoped there are
gains in some areas. The school will continue to work on key areas from the previous
strategy including attainment, attendance, reading and behaviour.

Interventions supporting reading have been successful, with many case studies to
share. The Bedrock reading strategy is now a key part of our curriculum and is well
established. Curriculum time is now dedicated to this lesson and is strategically staffed
to maximise impact. Attendance remains one of the 3 whole school priorities -
everyone knows what is expected of them in order to improve our students’
attendance. Attendance remains a national priority.
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There is dedicated CPD time planned into our strategic calendar to address our priority
actions to support disadvantaged students. There will be improved monitoring and
evaluation in place to ensure our strategy remains as effective as possible.

Continued work to improve attitudinal behaviours is in place - praise logs are used by
all of our students and engagement is improving each term. We have recently launched
the My Child At School app to increase parental engagement and make communication
with families more efficient.

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
to fund in the previous academic yeatr.

Programme Provider
Bedrock - Digital Literacy Curriculum Bedrock Learning
Seneca Premium Access Seneca

Sparx Maths Sparx

EAL - Learning Village Learning Village

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following
information: How our service pupil premium allocation was spent last academic
year

The impact of that spending on service pupil premium eligible pupils
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Further information (optional)

In addition to the information above, we also offer the following activities and
interventions. These are not dependent on Pupil Premium funding but they are likely to
disproportionately benefit our disadvantaged students.

Activity/ Intervention

Further Information

Breakfast Club

Open to all students and staffed.

Grace Foundation

The Grace Foundation provides support
for our students and families, and daily
enrichment for our students. Mentoring
and interventions are targeted, in addition
to scheduled whole school initiatives.

Extra-Curriculum activities

All students have access to take partin a
range of activities at Stantonbury.

Enrichment Grant

Students are provided with the
opportunity to apply for the Enrichment
Grant twice a year.

Hygiene Bank

We are a Community Partner with Milton
Keynes Hygiene Bank.

Stantonbury School is benefitting from interventions from the RISE initiative. This
includes work to improve our academic and pastoral provisions.
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